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The objectives of the present study are to 
examine the association of independence training 
as originated by father during childhood, with both 
individualism and achievement motivation, and the 
associations among personality variables; namely, 
individualism, achievement motivation (need for 
achievement), and concern-for-others, in particular, 
it is proposed to investigate under what conditions 
there is a positive association of independence 
training [with both need for achievement and indi-
vidualism. 

Past studies indicated that: (1) There are contradictory findings 
of the association between independence training and need for 
achievement. Some studies found that there is a positive association 
between independence training and achievement motivation (Winter-
bottom, 1958; Rosen and D'Andrade, 1959; Mc Cleland, 1961; Rosen, 
1962 and 1961 and 1956; Bradburn, 1963), other studies found that 
there is no association of independence training with need for 
achievement (Cansever, 1968; Melikian, 1971; De Vos, 1973). It has 
been suggested that more than one child-rearing practice can 
develop need for achievement as a personality trait. (2) There is a 
variation in the nature of need for achievement. It has been 
theoretically argued that there are self^motivated (individualistic) 
achievement motivation and concern-for-others achievement moti-
vation (De Vos, 1973). It has been further argued that individuals 
would have individualistic need for achievement, if they have been 
exposed to training in independence, which would be the case in 
Western countries. But, individuals would have concern-for-others 
need for achievement if they have not been exposed to indepen-
dence training, which would be the case in non-Western countries. 
Thus, it would be an ethnocentric fallacy to assume that only 
Western psycho-social conditions can be responsible for the 
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development of high need for achievement personality characte-
ristic. 

The concept of achievement motivation has been developed 
by the discipline of psychology, and applied to an explanation of 
the process of economic growth at s the societal level (Mc Cleland, 
1961). In order to explain the economic growth at the societal level 
and of a progressive (achieving) economic orientation at the indivi-
dual level, researchers have studied countries which have already 
demonstrated a high level of economic progress and then tried to 
see what these countries have in common as opposed to less 
developed countries. The agreement is that unless a given popula-
tion has individual members high ir) achievement motivation, it 
cannot progress. Values conducive, to. econpmic growth, abundant 
natural resources, capital, and skilled manpower cannot guarantee 
a high rate of economic development without achievement moti-
vation at the individual "level"'Motivational' factors at the individual 
level are also involved in the economic progress at the societal 
level. ! 'Thus, it is accepted that where individual achievement 
motivation is strong and widespread, the economy will develop 
rapidly. 

Emergence of achievement motivation is determined by child 
rearing practices. It has been argued that only the Western value 
system and Western child-rearing practices (Rosen, 1962; Bradburn, 
1963; Cansever, 1968) carry necessary elements which develop 
high need for achievement among the individuals. This notion is 
accepted and empirically demonstrated by Mc Clelland and his 
followers., Consequently, they conclude that under deveolpedcount-
ries can progress if those countries adopt the Western value 
system, and the Western child-rearing practices. In particular, Mc 
Clelland and followers stress institutionalized individualism (Par-
sons, 1973) at the societal level and independence training at the 
individual level, which are main characteristics of the Western 
societies, and differentiate the Western societies from others. Mc 
Clelland's universalistic generalization points out that lack of 
independence training at the individual level, which is a conse-
quence of lack of institutionalized individualism at the societal 
level, .causes poor development of achievement motivation for 
individuals in less developed countries. Therefore, those countries 
have difficulties in economic development, unless they adopt 
Western values and the. Western child rearing practices, which 
emphasizes training, jn independence. 
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On the other hand, alternative studies argue that Mc Clelland's 
theory does not have a universalistic validity. De Vos (1973) argues 
that achievement motivation is possible as a personality trait, 
without either training in independence at the individual level and 
institutionalized individualism at the societal level. De Vos showed 
that Japan is a developed country, and Japanese people have high 
need for achievement but Japanese children are not exposed to 
training in independence. Japanese people identify themselves 
with their own traditional values, wihioh are based on mutual 
responsibility, obligation, and role dedication as defined by Japanese 
norms. The social order in Japan is not based on institutionalized 
individualism, bu is still aible to produce individuals high in need for 
achievement. Similar findings have been obtained in the case of 
Turkey (Cansever, 1963). 

De Vos (1973) sees a variation in the nature of achievement 
motivation; namely, individualistic (self-motivated) achievement 
motivation and concern-for-others achievement motivation. Mc 
Clelland and followers say that there is no high need for achieve-
ment if there is no training in independence. De Vos argues there 
are two types of achievement motivation according to socialization 
processes. There is selNmotivated achievement motivation if the 
individual is exposed to training in independence. There is concern-
for-others achievement motivation if the individual is not exposed to 
training in independence. De Vos suggested that what Mc Clelland 
and followers are talking about is individualistic need for achi-
evement, which is the case in the Western societies. 

Thus, this study is concerned with empirically testing Des Vos' 
theoretical argument. In particular, I shall investigate the develop-
ment of self-motivated need for achievement, If De Vos' argument 
at the societal level is correct, then it is expected that exposure to 
training in independence is responsible for the development of 
individualism as well as achievement motivation as personality 
traits. Integration of individualism and need for achievement in the 
same personality will be the self-motivated need for achievement to 
which De Vos refers. De Vos' theoretical argument suggest that 
there should be a positive empirical association between indepen-
dence training and need for achievement, as well as a positive 
assosication between both of these and individualism, in a culture 
in U.S.A. (Parsons, 1973). It is expected that an individual exposed 
to training in independence will have both high need for achievement 
and individualistic personality characteristics. I will also study 
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concern-for-others need for achievement from a different perspec-
tive. I will test if individualistic need for achievement and concern-
for-others need for achievement can be personality characteristics 
of the same person at the same time. 

De Vos assumes that achievement motivation is not to be found 
in the same social and psychological context of values in every 
culture. Therefore, a given personality trait will be integrated into 
the totality of personality structure differently from one individual 
to another in accordance with differences in the socialization pro-
cesses, which will be operationalized by exposure to training in 
independence. Thus, the empirical findings of this study will clarify 
if Mc Clelland and followers are only talking about self^monivated 
need for achievement, which is the case in Western societies. If 
they are, then it will be an ethnocentric fallacy to assume that only 
Western psycho-cultural conditions could be readily transmitted 
into a modern industrial economic social system. 

DEFINITIONS of ACHIEVEMENT MOTIVATION and INDEPENDENCE 
TRAINING : Need for achievement is defined as a concern for 
success in competition with standards of excellence, doing the job 
well and doing things better. 

The literature indicates an important differentiation between 
actual achievement and achievement by achievement motivation. 
The actual success itself cannot be an index of need for achievement 
as a personality characteristic. The actual success (achievement) 
can be the result of many other variables such as need for affilia-
tion, social approval, or need for power. Mc Clelland argues that 
if we try to increase the level of need for achievement in a given 
population, what had been done out of a desire to please, or to make 
money, might now be converted into an activity in which standars 
of excellence were defined and pursued in their own right. Viewed 
in this light, it should not be at all surprising to imagine that an 
increase in need for achievement sshould promote economic growth. 
Viewed in this light, it is even likely that those who are attracted 
into the market place primarily in pursuit of wealth or a higher 
standard of living are not the ones who are most likely to produce 
economic development. They are not oriented enough toward 
achievement, toward doing a good job for its own sake. If focused 
on rewards, they may stop working when they acquire rewards. 

Empirical studies show the ¡behavioral consequences of need 
for achievement as follows : a) There is a positive association of 



VARIATION IN THE NATURE OF ACHIEVEMENT MOTIVATION jjg 

need for achievement with performance (Rosen, 1959; Wintenbot-
tom, 1958). A person high in need for achievement performs better, 
works ¡harder, is more persistent in solving a problem, b) Individuals 
high in need for achievement perform better if there are challenging 
elements in the situation (French, 1958, 1964; Rietman 1961). 
Therefore, they can identify themselves with the achievement, and 
satisfy the need for achievement (Smith, 1964; Strauss, 1980). A high 
need for achievement person can get a sense of personal achieve-
ment if a challenge exists (Hancock, 1964; Trickett 1971) c) People 
high in need for achievement do a good job for its own sake, not 
to have a public recognition of their success (French, 1955; Sistrunk, 
1965). d) The high need achiever needs to see how well he does, 
or needs to see the consequences of the action (Schneider, 1972). 
Here, is where Mc Clelland points out that Western capitalists are 
actually motivated primarily by the need for achievement. We can 
now understand why they are so interested in money and profit. It 
is because money or profit are seen as a means to satisfy need 
for achievement. It is the indicator of the results of actions. It gives 
them the concrete knowledge of the outcome of their efforts. Money 
is a symbol of achievement. 

However, some studies (Andrews, 1967; Crockett 1962; Martire, 
1956; Miller, 1956; Nuttall, 1964; Silverman, 1964), showed that it is 
only conditionally correct. Those studies accepted the notion that 
not only need for achievement but also other variables such as 
powerlessness, past experiences and self-esteem, hope of success, 
are also responsible for performing things better. An individual, for 
example, strongly motivated to excel and willing to plan and work 
hard could set his heart on being the best barber, while an equally 
endowed person could aspire to become the best surgeon. The 
expressions of need for achievement is limited by available oppor^ 
tunities and chances in the environment of the persons. 

The problem is not only the problem of motivation at the 
individual level. But, at the societal level, there is a problem of 
a modern value orientation, of an institutionalized distribution of 
equal opportunities and chances (Silverman, 1964). 

Independence training as originated by the father in the home 
environment, could be defined as follows (Rosen, 1959, 1961; Brad-
burn, 1963; Cansever, 1968) : The father teaches the son to do 
things on his own without asking for help. He expects the son to 
be self-reliant, to compete on his own grounds, to test his skill, and 
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to gain a sense of confidence. The father provides his son oppor-
tunities, so that the son might experience self-reliance. The father, 
gives the son autonomy in decision-making situations. He trains 
and permits his son to exercise a certain amount of freedom of 
action in decision-making. The son experiences freedom from the 
father's control, and freedom of action and responsibility for 
success and failure. 

By definition "independence training7' refers to what is insti-
tutionalized in the Western value system and refers to institutiona-
lized individualism at the societal level (Parsons, 1973). As a 
consequence, the literature interprets independence training as an 
indicator of eqalitarian-democratic versus authoritarian father 
dominated family structure at the insitutional level (Rosen 1961,. 
1962). The authoritarian father is the source of low independence 
training for his son, since he stresses specific and pushing state-
ments and dominates the decision-making process telling the child 
what to do and how to do things. Low independence training takes 
place in a father-dominated family environment in which the father 
is a privileged person and other members only obey him and cannot 
argue with him or contradict him. 

Institutionalized individualism refers to social values which 
enhance the capacity of the individual and provide a frame for the 
realization of individual self-expression. It indicates a minimum 
degree of subordination of individual interest to group interests. It 
indicates a realization of the individual interest and self-expression 
within the framework of the socal order. In a traditional society, 
thus expression of self-interest is more liikely to be subject to 
sanctions, since it is generally viewed as a break-down of the social 
order. 

HYPOTHESES : The first objective of this study is to elaborate the 
association between independence training and need for achieve-
ment, in respect to the conflicting findings of the association of 
independence training and need for achievement. Some empirical 
findings showed that the higher the independence training, or the 
more democratic the familial atmosphere, the higher the develop-
ment of need for achievement is (Rosen, 1961; Goode, 1965). 
However, other empirical studies found that there is no association 
of independence training with need for achievement, consequently 
the development of need for achievement is possible in a traditional 
authoritarian family enviroment (Cansever, 1968). The conflicting 
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findings can be clarified if we can specify the conditions on which 
it depends. Thus, the first hypothesis is that the association between 
independence training and need for achievement will depend on 
such; contingent conditions. A "contingent conditon" is defined as 
a situation (specified by particular variables) in which there is an 
association of given variables which does not hold outside that 
condition. 

The second objective of this study concerns the association 
between independence training and individualism. Concerning De 
Vos1 argument, the development of individualistic need for achieve-
ment is associated with exposure to independence training. If De 
Vos' argument is correct, it is expected that exposure to training in 
independence is responsible for the. development of rboth indivi-
dualism and need for achievement. Integration of individualism and 
need for achievement in the same personality will be the self-
motivated need for achievement. Specifically, the second hypothesis 
is that there is a positive association of independence training with 
individualism. If there is a positive association of independence 
training with both individualism and need for achievement, De Vos* 
argument regarding self-motivated need for achievement will be 
supported. 

The development of concern-for-others need for achievement 
is not direct subject of this study. I shall however, study concern-
for-others need for achievement and test whether self-motivated 
need for achievement and concern-for-others need for achievement 
can be characteristics of the same person at the same time. Thus; 
the third hypothesis is that there is a positive association of need 
for achievement with both individualism and concern-for-others. If 
this hypothesis is accepted, then I will be suggesting that it is 
possible to have both self-motivated and concern-for-others need 
for achievement personality characteristics simultaneously. 

METHODOLOGY : The hypotheses indicate that there are three 
personality variables; namely, need for achievement, individualism, 
and concern-for-others. The personality variables are dependent 
variables. Independence training stands for the socialization variable, 
which is an intervening variable, between personality variables and 
background characteristics; namely, urban-rural residence, L.D.S. 
(Mormon)-non L.D.S., religion, sex, father's occupational status, 
and family size, are independent variables. The classification of the 
variables as dependent and intervening and independent were based 
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on time-order procedure. When an individual has been exposed to 
a given variable was the index. 

Collection of the Data · A questionnaire was administered to 240 
freshmen m an introductory sociology class at Utah State Univer-
sity. This was a nonprobability sample and thus does not permit any 
statistical generalization beyond the group studied. However, the 
universal relationships as indicated in the literature, between 
independence training and the personality variables should hold 
for this group as well as any other group, since they refer to entire 
human population. Previous empirical studies in this area have also 
been based on such small, purposively selected groups (Winter-
bottom, 1958; Rosen, 1959; Cansever, 1968), 

The questionnaire was group-administered to the entire class 
at one time. This procedure emphasized the anonymity of responses, 
thus creating an atmosphere in which subjects might feel free to 
answer the questions, which are moral in character, since a given 
subject in a group-administered questionnaire procedure would 
realize that no one else can see how he answers the questions 
except himself. In the instructions given to respondents, it was also, 
pointed out 11 answer the questions as you yourself feel. Do 
not just give the answers you think others would say are right". 

The questionnaire began with 12 simple background questions 
and then proceeded to 43 Libert-type questions, each answered 
with a 4-point scale ranging from strongly agree to strongly disagree 
with no neutral position. The "concern-for-others", "individualism", 
and "need for achievement" scales, which are moral in nature, were 
intermingled in order to disguise the purpose of the questions. 

Measurement of the Variables : The dependent variables; namely, 
individualism, concern-for-others and need for achievement were 
measured by the scales available in the literature. The "concern-
for-others" personality characteristic was measured by a concern-
for-others scale developed by Torgoff and Tesi (1968). The indivi-
dualism personality trait was measured by an individualism scale 
developed by Kahl (1968, p. 30). The need for achievement perso-
nality characteristic was measured by an achievement motivation 
scale developed by Smith (1973). He stated (p. 140) "Mc Clelland's 
projective test was administered to the same group of 89 subjects. 
A correlation of. 48 was obtained between the objective test score 
and the projective test score. Although this correlation is not high, 
it compares quite favorably with a corrected splithalf correlation 
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of. 58 obtained by comparing the scores of the 89 men on the first 
and third stories with the scores on the second and fourth stories. In 
other words, the objective test correlates almost as well with the 
projective test as the latter correlates with itself." 

Independence training is measured by the use of children's 
perceptions of their parents' attitudes and behavior. Although 
parents' behavior is an objective event in the real world, it affects 
the child's ego development only to the extent and in the form in 
which he perceives it (Auisubel, 1954). Consequently, a perceived 
independence training scale was developed in a likert format by 
the author. A Pearson correlation coefficient for odd-even item 
reliability of .82 was obtained when applied to the responses of the 
total sample of 223 subjects. An item analysis of each item with 
scale score yielded Pearson correlation coefficients of .50 and 
above. 

Information for independent variables (background variables) 
were gathered by simple questioning. The data were categorized as 
follows : Those subjects who indicated that they have spent most 
of their life in a city (population over 20.000) and in suburbs of a 
city were defined as urban and the others as rural. The subjects 
who indicated that their fathers' occupations belong to the high 
status wihite collar category were defined as high status. Those who 
responded that their fathers' occupation were in either low status 
white collar, or high status blue collar, or high status farm occupa-
tion were defined as middle status. This classification was based on 
Duncan's socio-economic status scale (Robinson 1974, p. 9 and 
p. 343). The subjects with three or less brothers and sisters were 
defined as from relatively small sized families, and the remainder 
were categorized as from large families. The subjects who share 
protestant, or catholic, or Jewish religious background were defi-
ned as non-L.D.S. (non-Wlormon). 

The data were scored and analyzed using Fortran and SPSS 
on the Utah University Burroughs 6700 computer. 

ANALYSIS and TESTING the HYPOTHESES : The goals of the 
analysis are to establish : 1) whether or not the association bet-
ween independence training and need for achievement depends on 
contingent conditions; 2) if training in independence is responsible 
for the development of both individualism and need for achievement; 
and 3) if there are positive associations of need for achievement 
with both individualism and concern-for-others. 
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Zero-Order Correlations: The Complexity of the relations among the 
variables will be studied beginning with a discussion of zero-order 
correlations (no control variable) between the variables, and then 
proceeding to causal analysis leading to expressing the interrela-
tionships among variables in a path diagram. 

A first indication of the relationships among the variables can 
be obtained from the zero-order correlations. Our purpose will be 
to eliminate spurious conclusions due to inter-associations among 
independent variables ('background variables). The possible inter-
relationships among those variables could influence the findings. 

Zero-order correlation coeffiicents among the variables were 
calculated (Nie 1975, p. 374). I will summarize here only some of the 
findings as follows : Urban subjects have a higher father's occupa-
tional status. There is a .37 correlation between residence and 
father's occupational status. Rural subjects are more likely to be 
L.D.S. than urban subjects. There is a .25 correlation between 
residence and religion. L.D.S. subjects come from larger families. 
There is a .26 correlation between religion and family size. As a 
result, those findings show that there are statistically significant 
associations among the independent variables. For example, subjects 
who are L.D.S. are also more likely to be rural, female, and have middle 
father's occupational status and come from large family size 
background. This suggests that to test my hypotheses with simple 
bivariate relationships might lead to spurious conclusions. The 
possibility of such spurious conclusions due to cross associations 
among independent variables can be eliminated by multivariate 
analysis. 

Regressions: The zero-order correlations among the independent 
variables show that background variables are interrelated. Then, the 
problem is to indicate which of these independent variables have 
significant associations with which dependent variables, when the 
other independent variables are controlled. Step-wise multiple reg-
ression enables us to order the independent variables from most 
significant to least sifnificant with respect to a given dependent 
variable while providing the needed statistical control. Therefore, 
we proceed to multiple regression analysis. 

k Firts, we examined how the various background variables 
influence our socialization variable "independence training1', It 
was found that with independence training as the dependent 
variable, the only significant independent variable (at. 05 leevl) 
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is religious background, but not unban-rural residence or sex, 
or father's occupational status, or family size. Even religion, 
however, is not strongly related to independence training (R=.14). 
It explains only almost 2 % of the variation. It appears that a 
serious attempt to explain independence training would have to 
include individual characteristics of the parents, such as parental 
values, that would go beyond the general background characteris-
tics examined here. 

Second, we looked for the factors influencing "concern-for 
others". Sex (male-female) was the most important independent 
variable for predicting concern-for-others (Beta = .26), followed by 
urban-rural residence (Beta = — .16). Religion (L.D.S.— non L.D.S.) 
was third (Beta = — .13), falling just short of the .05 level of 
significance, but so close that we shall include it in our considera-
tion. Together, those three variables explain 11 % of the variation 
m concern-for-others. We note that concern-for-others is higher 
among female, unban and L.D.S. respondent. One might be suprised 
that urban residents show more concern-for-others than rural 
residents until it is remembered that we are dealing ordinarily with 
Utahns where the distinction is between rural communities that 
remain largely traditional and isolationist versus moderately large 
towns rather than over crowded population centers like New York 
city. 

Almost as interesting is the finding that father's occupational 
status, family size and independence training did not influence 
concern-for-others personality trait. In particular, it is noteworthy 
that training a child to become independent does not produce his 
con c e rn -f or-ot h e rs. 

Third, we considered the factors affecting the development of 
need for achievement. As expected, independence training was the 
most important independent variable (Beta. = .20), followed by 
religion (Beta = — .16) and unban-rural· residence (Beta = — .12) 
which was almost significant. Need for achievement as a persona-
lity trait was higher for those with high independence training, 
L.D.S. and urban residence. 

Finally, we investigated the factors influencing the development 
of "individualism". Independence training was the most important 
independent variable (Beta = .13), although its effect was weak and 
fell just short of the .05 level of significance. It explains only 2 % 
of the variance in individualism. The next most important variable 
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is religion (Beta = .11). These findings show that individualism was 
higher for those with high independence training and non-L.D.S. 
religious background. 

The degree of associations among the personality variables 
was calculated by a fourth-order partial correlation coeffient 
controlling the background variables (residence, sex and religion), 
and independence training. There was a positive association (.28) 
between concern-for-others and need for achievement, but a 
negligible association (0.9) between need for achievement and indi-
vidualism. 

All these findings are summarized by a path diagram. The path 
diagram shows that ail causal relationships are direct except those 
between religion and need for achievement, and between religion 
and individualism. There is an intervening variable which is indepen-
dence training, partially mediating these two relationships. 

Our analysis has borne out our original cautions concerning 
zero-order correlations and served to clarify the causal relations 
among our variables. Now, we will proceed to specific consideration 
of the hypotheses proposed earlier. 

Independence Training and Need for Achievement: The findings 
earlier showed that urban-rurai residence may have a direct causal 
effect on need for achievement. Urban-rural residence may be the 
contingent condition for the association of independence training 
with need for achievement, I am looking for. Therefore, it is expected 
that controlling on residence ¡background, there will be a positive 
association of independence training with need for achievement for 
urban subjects but not for rural subjects. Indeed, it was found that 
there is a positive association (.28) between independence training 
and need for achievement for urban subjects, only. But, there is no 
significant association (.14) between independence training and need 
for achievement for rural subjects. The residence background is one 
condition without which there is no significant association of inde-
pendence training with need for achievement in the manner predic-
ted by the hypothesis. 

I conclude that the problem of conflicting findings regarding 
the association between independence training and need for achi-
evement has been generated by lack of control of background 
characteristics of the subjects. Thus, for example, the studies 
which had more urban subject would be more likely to show that 
there is a positive association between independence training and 
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need for achievement. On the other hand, the studies which had 
more rural subjects would be more likely to show that there is no 
association of independence training with need for achievement. 
Consequently, Mc Clefand's universalistic conclusions may be con-
ditionally correct if the subjects are urban. 

Independence Training and Individualism : The hypothesis is that 
there is a positive association of independence training with indivi-
dualism. The regression analysis earlier showed that L.D.S. — non 
L.D.S. religious background may have a direct causal effect on both 
independence training and individualism. This suggests that the 
relationship between independence training and individualism may 
only hold for the non-L.D.S. subjects. We may have identified 
contingent condition for this hypothesis as well. 

Consequently, it is expected that controlling religion, there might 
be a positive association of independence training with individualism 
for non-L.D.S. subjects rather than L.D.S. subjects. Indeed, we found 
that there is a significant positive association (.24) of independence 
training with individualism for non-L.D.S. subjects, but not significant 
ossociation (.09) for L.D.S. subjects. 

I conclude that exposure to training in independence is respon-
sible for the development of both need for achievement and indivi-
dualism for only urban and non-L.D.S. subjects. I suggest that like 
Mc Celland's universal generalizations, De Vos' argument must also 
be qualified in terms of back-ground characteristics of the respon-
dents. 

Individualism, Concem-for-Others, and Need far Achievement: I argue 
that it might be possible for some people to have both self-motivated 
and concern-for-others need for achievement at the same time. 
Thus, I used separate scales for individualism and concern-for-others 
variables. Therefore, we can investigate whether or not some people 
have both individualistic and concern-for-others need for achievement 
at the same time. 

The path diagram showed that concern-for-others is positively 
associated (.28) with need for achievement, although the correlation 
of both these variables with individualism is not significant. It appears 
that as integrated into the personality structure, the kind of need 
for achievement we have found is more likely concern-for-others 
need for achievement. The findings earlier indicated that urban-
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rural residence, sex and religion directly effect concern-for-others. 
fihus concern-for-others is higher for urban, L.D.S., and female 
subjects. We have also, earlier, shown that need for achievement is 
higher among unban residents. These considerations lead me to 
believe that we may be able to identify a subgroup for which both 
individualism and concern-for-others are positively associated with 
need for achievement. It would appear that even within American 
society with its individualistic norms it is possible to find concern-
for-others need for achievement as well as self-motivated need for 
achievement for some respondents. In particular, I suspect that 
this should be the case for unban females. Indeed, we found that 
there is a positive association (.21) between individualism and need 
for achievement, and a positive assocation (.25) between concern-
for-others and need for achievement for unban females. On the other 
hand, there is a positive association (.19) between individualism and 
need for achievement, but no association (.05) between concern-for-
others and need for achievement for urban males. Thus, I conclude 
that it is possible to have both self-motivated and concern-for-others 
need for achievement personality characteristic in a manner pre-
dicted by the hypothesis. We find this is true for urban female 
subjects only, but not urban male subjects w'ho have only self-
motivated need for achievement. 

Conclusions: This study showed that background variables (religion, 
sex and unban-rural residence) influence the associations among 
independence training, need for achievement, individualism and 
concern-for-others personality traits. Therefore, I conclude that: 
1) In view of the fact that all samples in the literature are ad hoc, 
such background characteristics could define the contingent con-
ditions under which the relationship between independence training 
and need for achievement holds. 2) Mc Clelland's and De Vos' uni-
versal generalizations are correct only conditionally. 3) It is an 
ethnocentric fallacy to assume that only Western psyohocultural 
conditions could be readily transmitted into a modern industrial 
economic social system, evidenced by the variation in the nature 
of achievement motivation, as self-motivated versus concern-for-
others need for achievement. 
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ÖZET 

BAŞARİ GÜDÜSÜNÜN DOĞASîNDAKİ DEĞİŞİK DURUMLAR 

Bu araştırmada, bağımsızlık eğitimi ile bireycilik ve başarı gü-
düsü arasındaki ilişkiler; ve başarı güdüsü ile bireycilik ve başkala-
rını düşünme arasındaki ilişkiler tartışılmıştır. 

Başarı güdüsü üzerinde yapılan görgül araştırmalar, bir toplu-
mun ekonomik üretkenliğini arttırabilmesi ve gelişebilmesi için, o 
toplumu oluşturan bireylerin kişilik yapılarında başarı güdüsünün 
yüksek olması denencesini göstermişlerdi. Buna bağlı olarak, geliş-
miş toplumların gelişmiş olmalarını o toplumlardaki bireylerin kişili-
ğinde yüksek başarı güdüsü varlığı ve gelişmekte olan toplumların 
gelişebilmek için karşılaştıkları zorlukların bir nedenininde o toplum-
lardaki bireylerin kişiliğindeki düşük başarı güdüsü varlığından kay-
naklandığını savunmuşlardı. 

Oysa, bu araştırmanın sonuçları aşağıdaki olasılıkları.görgül ola-
rak göstermiştir: 

T. Literatürdeki görgül araştırmalar başarı güdüsünün doğasın-
da özgüdülü ya da başkalarını düşünmeye yönelik başarı güdüsü bi-
çiminde değişik kişisel yapılar olabileceğini göstermemişlerdir. Bu 
araştırma, bağımsızlık eğitimi ile özgüdülü başarı güdüsü arasında 
doğrudan orantılı, bağımsızlık eğitimi ile başkalarını düşünmeye yö-
nelik başarı güdüsü arasında ise ters orantılı bir nedensel ilişki ol-
duğunu göstermiştir. 

2. Literatürdeki denencelerin evrensel bir geçerliliği olmayabile-
ceği, bu araştırmadaki, "başkalarını düşünmeye yönelik başarı gü-
düsünün bireylerin kişilik yapılarında yüksek düzeyde gelişmesi ile, o 
toplumun da üretkenliğini arttırarak gelişebileceği denencesi ile des-
teklenmiştir." 


